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Slide 2: Introduction

· Teaching communication skills is imperative for students with ASD.

· Strategies for teaching communication skills will need to be individualized.
· We will cover:

· How are visual supports used to teach communication?

· What is peer support and how is it used to teach communication?

Transcript:

As you know by now, teaching communication skills is imperative for students with ASD.  It’s also crucial to remember that different students with ASD have different communication needs.  Of course, this means that there are several different means of teaching these skills!  The strategies you use for teaching communication skills will need to be individualized based on each student’s needs.  There is a wide variety of strategies available to teach communication skills for students with ASD, but we will only be covering some of the most commonly used strategies.
In this presentation, you will learn about:

· How are visual supports used to teach communication?

· What is peer support and how is it used to teach communication?

 Slide 3: Specific intervention strategies

· Communication strategies help teach WHAT, WHEN, and HOW to communicate.
· Providing a variety of strategies helps prepare the student to use communication skills independently.
Transcript:

When learning to communicate, the student with ASD will likely benefit from using several different strategies throughout their educational career.  Communication strategies should help teach the student WHAT to communicate and WHEN and HOW to communicate it.  Remember, every student with ASD is different, thus, different strategies may be more successful than others!  By providing a variety of strategies, we help prepare the student to use communication skills independently—and that should be the goal of every program for students with ASD!  Let’s start with visual supports.

Slide 4: Teaching strategy: Visual supports

· Visual supports are anything that is visual that provides a prompt to the student or reminds him what to do.
· Visual supports can be a picture, an object, or something written. 
· Visual supports are very useful in teaching communication!
Transcript:

Visual supports are critical tools that can be used to support the communication efforts of a student with ASD.  We have discussed these before, but remember, visual supports are anything visual that will help provide a prompt to the student or remind them what to do.  Visual supports can be a picture, an object, or something written. Because students with ASD are better at visual learning than auditory learning, visual supports are very useful in teaching communication! 

Let’s look at some examples of using visual supports to teach communication in the next few slides. 

Slide 5: Visual support: Cue cards
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Picture of Student Cue Cards
Transcript:

On this slide, you will see a picture of cue cards.  Cue cards are an example of a visual support. They simply “cue” or remind the student what to do or what to say.  The picture on the slide shows a set of cards that provides reminders to the student when he or she is starting a conversation.  The card on the front shows two cartoon figures talking with the cue of, “Say a name.”  The student is reminded of phrases that he or she can say to start a conversation with another person.

Slide 6: Visual support: Cue cards examples
Situation: Ivan has trouble ordering his lunch in the lunchroom.
Strategy: Ivan says what he wants for lunch before leaving the classroom. The teacher writes it on a card. Ivan is able to read the card in the lunchroom and order independently.
Situation: Alex has difficulty knowing what volume to speak in different settings.
Strategy: Alex has a cue card in his pocket that has several school settings. Next to each setting, it tells what kind of voice volume to use. Alex looks at the card when he enters a room as a reminder. 
Transcript:

Let’s look at some examples.  In this table, you can see there are two columns.  The one on the left is the situation and the one on the right is the strategy that can be used.
Ivan has trouble having conversations with his peers in the lunchroom and will often talk about things that are not appropriate for his high school peers.  To help Ivan have better conversations with his peers, he is given a list of topics that are appropriate for him to talk about with his peers.

Alex has difficulty knowing what volume in which to speak in different settings.  Alex has a cue card he takes with him and carries in his pocket. On the cue card it has listed several school settings. Next to each setting, it tells him what kind of voice volume to use. On the card, is written: “Library – soft voice,” “Cafeteria – loud voice,” “English – medium voice.”  Alex looks at the card when he enters a room as a reminder of the voice he should use.

Slide 7: Visual supports

Notice:

· The student has difficulty communicating.
· The teacher uses a visual cue to prompt the student.

Transcript:

In this video, you will see a student being asked some questions about a recent shopping trip.  The student has difficulty communicating so the teacher uses a visual cue to prompt the student with some responses in order to better communicate.
Video Transcript:

Teacher: All right, Taynen, good morning.  

Taynen: Good morning.

Teacher: Where did we go on Wednesday?  We went shopping; at what store?  What was the store’s name?  Did we go to Walgreens or Wal-Mart?  

Taynen: Wal-Mart.

Teacher: We did, we went to Wal-Mart.  And what did you buy at Wal-Mart?  

Taynen: At Wal-Mart.

Teacher: What did you buy?

Taynen: A little ball.

Teacher: You did, you bought a little ball and what else did Taynen buy?  

Taynen: Bubbles.

Teacher: You did, you bought bubbles.

Slide 8: Think About It!
Communication Board for an Art Activity
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· Get your “Think About It” entitled: Communication; find: Communication Strategies.  

Transcript:

Please get out your “Think About It!” paper titled: Communication and go to the question titled: Communication Strategies.  Look at the picture on your screen. This picture is an example of a communication board for an art activity and it shows the board with the choices in the back and a smaller, blue board used to either reduce the choices or to make a sentence.  The choices available include pictures of colors, numbers, and different vocabulary related to cutting, pasting and drawing. List at least 3 ways the student can use the board to communicate to others.

Slide 9: Thoughts!

· The student can request an item that she needs to complete the activity.
· The student can ask for glue, then paint, then a paint brush.
· When asking for paint or markers, the student can ask for specific colors she wants.
· The student can also request a break using the communication board. 

· Did you think of any other ways that a student can use the board that are not listed here?

Transcript:

There are many ways a student can use the communication board for an activity.  The student can request an item that he or she needs to complete the activity. For example, the student can ask for glue, then paint, then a paint brush. When asking for paint or markers, the student can ask for specific colors he wants. The student can also request a break using the communication board. 

Did you think of any other ways that a student can use the board that are not listed here?

Slide 10: Visual support: Scripts

· Scripts are phrases or sentences we use regularly in different situations.
· We can teach students with ASD scripts to use in different situations.
· Pay attention to language and phrases used by typically developing students when scripting situations.  
· Help integrate the script into his or her day appropriately.
Transcript:

Scripts are also useful tools. They are similar to cue cards. We all have social scripts we use. These are phrases or sentences we use regularly in different situations.  For example, when I pass a person in the hall at work, I say, “Hi, how’s it going?” When I answer the phone, I say, “Hello.” 

As we’ve discussed, students with ASD often don’t know how to start a conversation.  We can teach students with ASD scripts to use in different situations.  For example, with Alex, if I wanted to teach him to initiate a conversation with a peer, I might use a script.  I could teach him to approach a peer and say, “What’s up?” or perhaps I could teach him to say, “What did you do last night?”  Either of these would be good conversation starters that would work in a lot of different situations.  For example, with Carl, when someone says hello to him, he can be taught to say, “Hello, how are you?” using his communication device. 

We want to make sure that we teach students with ASD to sound like their same aged peers.  Thus, it is important to pay attention to the language and phrases used by typically developing students when scripting situations for students with ASD.  Also, pay attention to what peers are talking about. These make great scripts!  For example, if there is a popular TV show among his peers, perhaps the student could ask about it: “Did you see The Big Bang Theory this week?”  

You can have the student memorize the script or write the script on a card.  If it is written down, then it can be a prompt for the student and help them learn to use the script.  Be sure to practice the script with the student so they can learn the script.  The student with ASD will probably require assistance such as prompting and reinforcement to integrating the script into his or her day appropriately. 

Slide 11: Scripts

Notice:

· Two students are using a conversation script.

· This encourages communication and social interactions.

Transcript:

In this video, you will see an example of two students, one with ASD and one without, using a conversation script to encourage communication and practice social interactions.

Video Transcript:

Teacher: All right Dwight, remember we practiced this morning with Rachel about band?  Well here’s the real Rachel.  So now you can talk to Rachel.  Ok?
Dwight: Ok.

Teacher: All right, have fun.

Dwight: Ok, hi Rachel.  How are you?

Rachel: I’m doing fine, Dwight.  How are you?

Dwight: I’m all right.

Rachel: Let’s talk about band.  I want to know what you do in band.  What instrument do you play? 

Dwight: I play the triangle.

Rachel: That’s cool!

Dwight: Thanks.  Do you play an instrument?

Rachel: I’m learning to play the piano.

Dwight: Really?  What song are you learning?

Rachel: I just learned to play We Wish You a Merry Christmas.

Dwight: Wow!  I love that song.

Rachel: I love that song too.

Dwight: Well, have a good day.  I have to go to band now.

Rachel: Bye.

Slide 12: Visual support: Topic boards 

· Students with ASD often have difficulty navigating a conversation.  
· Students with ASD are likely to talk about their unique areas of interest.  
· A topic board is a visual item that either has pictures or a list of topics the student can talk about.
Transcript:

Students with ASD don’t just have difficulty in starting a conversation but they often have difficulty navigating a conversation including maintaining or even ending the conversation appropriately.  There are multiple skills involved with holding a conversation with another person to include listening, initiating with another person, the ability to change topics, ending a conversation, and choosing an appropriate topic.  It is very complicated.  Many students with ASD are likely to talk about their unique areas of interest and won’t necessarily want to talk about other topics.  

Providing a student with a topic board will give them ideas for topics they can talk about with their peers.  A topic board is a visual item that either has pictures or a list of topics the student can talk about.  For example, Alex likes to talk about origami.  While origami might be interesting for a few minutes, other high school students do not necessarily like to talk about origami all of the time.  Therefore, Alex has a topic board.  On the board is written a list that includes baseball, a popular TV show, and the high school basketball team.  The paraprofessional has worked with Alex so he is able to say 2-3 things about each topic on his board.  He has a harder time talking about baseball so on the topic board, the paraprofessional listed 2 things he can say about it to a peer. 

Slide 13: Topic board
Picture of Topic Board to Play Candy Land
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Transcript:

On this slide, you will see a picture example of a topic board used with an elementary school student to play the game Candy Land.  The board provides the student with a range of options for things to talk about during the game, including colors, numbers and Candy Land related vocabulary.  The student can make requests such as saying, “I want the green piece,” or making statements such as, “Your turn.”  The topic board should be comprehensive enough to allow the student to talk about many different components of the game.
Slide 14: Topic board
Picture of a Topic Board about Sports
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Transcript:

On this slide, you will a picture that shows a topic board about sports.  There are picture choices for different sports and a variety of sports related vocabulary.  It provides the student with options to talk about different sports but prompts them to remain on the general topic of sports.  The topic board allows the student flexibility to switch between sports.  For example, the student may talk about football and then switch the topic to basketball.  The student can also share likes and dislikes using the topic board.
Slide 15: Topic boards 

· Sometimes students do not know the difference between what is, and is not, appropriate to talk about.
· The topic board can be used to help with this.
Transcript:

Sometimes our students do not know the difference between what is, and is not, appropriate to talk about.  For example, origami is not a topic high school students always want to talk about.  Additionally, talking about the fight your parents got into last night with someone you hardly know is probably not okay either.  The topic board can be used to help with this.  A topic board can be designed so that a list of “okay” things to talk about is listed on one side and things that are “not okay” to talk about are listed on the other side.  This will provide a visual support for the student as they are interacting with peers. 

Slide 16: Topic boards example
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Taboo Topics

Depends
Safe Topics
Transcript:

On this slide, you will see framework for a topic board made for a student with ASD.  On the left, you can see a bubble that says, “Taboo Topics,” which are those that we don’t talk about with others.  On the right side, you can see a bubble that says, “Safe Topics,” which are those that we can talk about with others.  In the middle is a bubble that says, “Depends.”  This bubble is used for those topics that are ok to talk about sometimes with certain people but not at other times with just anyone.  There is also overlap between the bubbles because some topics might fall into two different categories.  This topic board is used with Alex.  His paraprofessional has helped him to identify topics he can safely talk about such as a TV show, his pet dog, and baseball.  She has also helped him identify what not to talk about.  For example, Alex now knows he cannot tell people when they smell or are overweight.  She has also worked with Alex to identify things that he can talk about with people who are close to him but not necessarily with strangers. For example, he now knows he should not talk about his personal information with total strangers. 

Slide 17: Practice makes perfect
· It is important that we spend a lot of time on teaching communication.
· The important thing is that we always try to help the student communicate more effectively!  
Transcript:

It is important that we spend a lot of time on teaching communication.  Remember, practice makes perfect.  As a paraprofessional you will want to ensure you provide a lot of opportunities for your students to practice and learn!  It is important to also remember some of the strategies we’ve already talked about including reinforcement and prompting.  Sometimes we just need to help the student say something a little better.  This is where prompting is helpful.  We can prompt the student by modeling the communication skill, provide visual prompts to help the student to know what to say, or verbal prompts to help the student say it a little better.  Other times we need to teach the whole skill.  We will then want to make sure that we reinforce any communication attempts so the student is more likely to continue to try to communicate.  The important thing is that we are always trying to help the student communicate more effectively!  

Slide 18: Practice makes perfect

Notice:

· The student is motivated by the alphabet pal toy.

· The teacher prompts the sign for music.

· The student is given time to practice using the sign.

Transcript:

In this video, you are going to see a teacher working with a student during playtime.  The student is motivated by the alphabet pal toy, but has difficulty communicating.  Notice how the teacher prompts the sign for music with the student and allows the student time to practice using the sign during his regular schedule.

Video Transcript:

Teacher: Boop boop boop, boop boop boop.  Music?  Can you say music?  Music.  You say.  Music, yeah do it again.  Boop boop boop.  Uh oh.  No?  Do you need some help? No?  Noah come back.  Help me.  Sit down.  Do you need some help?

Noah: Yeah.

Teacher: Tell me, say help.

Noah: Help.

Teacher: Good, please.  Please.

Toy: Hi, I’m alphabet pal.

Teacher: I’m alphabet pal.  D; are you all done?  You are?  Can you tell me all done?  All done.  Ok; go head, go play, bye bye.  Bye, bye.

Slide 19:  Teaching strategy:  Peer support

· Peers are a crucial part of the student with ASD’s educational experience.

· Peer relationships will not come easy.

· Using peers is a very natural way to create supports.

Transcript:

We have briefly touched on the topic of peer education and peer support.  Peers are a crucial part of the student with ASD’s educational experience.  Peers are in the classroom, in the hallway, in the cafeteria, on the playground, and yes, even in the bathroom!  In other words, peers are going to be everywhere a student with ASD will be throughout the entire school day.  However, due to the primary and secondary characteristics of ASD, peer relationships will not come easy.  The student with ASD may be seen as quirky, odd, unapproachable, or even rude to his or her peers.  It may be difficult for peers to understand why a student with ASD responds in a peculiar way and know how to react.  It is important to understand the role of peers in communication strategies.  Peer support programs should be age appropriate and should support both the student with ASD and his or her peer.  Using peers to support students with ASD is a very natural way to create supports for the student with ASD.

As you can imagine, peer support generally does not emerge entirely on its own and may require coaching on your part for both the peer and the student with ASD.  You may need to use prompting, reinforcement, and modeling to support the students to be successful.  Of course, before moving forward with any peer support program, it is crucial that you obtain permission and guidance from your supervisory teacher.

Let’s look at a few examples of peer support.

Slide 20:  Peer support examples
Student’s objective: Katie: Respond with a one word response using sign language.
Peer support: Katie’s peers are taught signs and coached to model the skill.  At snack, Katie’s peers often model the sign for ‘more’ and ‘milk.’     
Student’s objective: Brianne: Answering a question.
Peer support: Brianne’s team coaches her classmates to ask questions and prompt Brianne and to wait for her to answer their questions.
Student’s objective: Kelly: Respond to a peer when approached, by asking a question or making a comment.  
Peer support: During lunch, Kelly sits with a group of trained peers who model and encourage making comments on socially appropriate activities.
Transcript:

On this slide, you will see a chart that briefly describes the objective a student is working on in the left hand column and the peer support that might be used to work on that objective in the right hand column.
Katie is working on responding with a one-word response using sign language.  After briefly explaining that Katie communicates differently due to ASD, Katie’s peers are taught a few simple signs that she is also working on and they are coached on how to model the skill for Katie.  Katie’s peers enjoy learning new signs and quickly pick up on ‘more,’ ‘milk,’ and ‘ball.’  While at snack, Katie’s peers often model the sign for ‘more’ and ‘milk,’ encouraging Katie to use the sign as well.  At recess, Katie’s peers use the sign for ‘ball’ often and model the skill for her.  Soon, Katie is using these three signs with more and more regularity!   

Brianne is working on answering questions.  Brianne’s team coaches her classmates to ask Brianne questions.  They also teach her peers how to prompt Brianne and to wait for her to answer their questions.
Kelly is working on responding to a peer when approached by asking a question or making a comment.  A select group of peers have been trained by Kelly’s team on what ASD is, what Kelly’s goals are, and have been coached on how to support Kelly.  By using this kind of peer support program, Kelly’s peers have a chance to facilitate language goals in more natural ways than the teaching staff can accomplish.  During lunch, Kelly sits with an arranged group of trained peers who model and encourage making comments on socially appropriate activities such as clothes, boys and new movies.  

Slide 21: Peer support

Notice:
· Peers can provide support in academics.

· Peers can prompt the student with ASD to be successful.

Transcript:

In this video, you will see how peers can provide support in academics.  Notice how the peers prompt the student with ASD to be successful.

Video Transcript:

Dwight: If you say so.
Teacher: All right, Dwight.  You and your friends are going to look at the pictures and do a sentence activity, ok?  

Dwight: Ok.

Teacher: All right, have fun.

Maddie: Can you hand me the picture?

Dwight: Sure.

Maddie: Thank you.  Ok, let’s spell a sentence.  This… going slow.

Dwight: That’s a… that is slow.  

Maddie: Can you say it? 

Dwight: This turtle is going slow.

Maddie: Good job; do you want to do one now?

Dwight: Sure, oh yes.

Maddie: Take off all the words.

Dwight: Yes.

Maddie: Here’s yours.  Can you make a sentence about the pig?

Dwight: Oh yeah.  Here went the pig that, that pig, that pig is… hmm.

Maddie: Here, why don’t you use these words?

Dwight: The pig, the pig… look at the pictures.  Do you want to read me what it says?

Rachel: Sure, the pig is playing.

Dwight: Yeah, that was fantastic!

Slide 22: Apply It!

· Get your “Apply It!” entitled: Communication; find: Communication Strategies.

· For this activity you will need to be able to:
· List at least 3 communication goals that are written in the student’s IEP.
· Describe the mode or modes the student uses to communicate.  

· Write down the strategies you could implement to teach the skill and support its use.

Transcript:

Please get your “Apply It!” sheet titled: Communication and go to the question titled: Communication Strategies.

For this activity you will need to be able to:

List at least 3 communication goals that are written in the student’s IEP.
Describe the mode or modes the student uses to communicate.  

For this “Apply It!” activity, for each communication goal you listed, write down the strategy or strategies that you could implement with this student to teach the skill and support its use.
Slide 23: Summary
· There are many strategies used to teach communication to students.
· It is important to:

· Individualize communication interventions to the student’s needs.
· Carry out communication interventions throughout the day.
Transcript:

There are many strategies that are used to teach communication to students with ASD.  In this presentation, we’ve discussed peer support and mentoring and various visual supports.  It is important to individualize communication interventions to the student’s needs.  As a paraprofessional, you will be instrumental in carrying out interventions and reinforcing communication throughout the day!
